Standard 1: Knowledge of Students and Student Learning
Teachers acquire knowledge of each student and demonstrate knowledge of student development and learning to promote achievement
for all students.
It is not enough for teachers to know and understand childhood or adolescent developmental norms. Teachers must also know their students: their
strengths and weaknesses, their interests, their readiness levels and skill sets, and the outside influences that affect their learning: family dynamics,
cultural customs, and socio-economic status. Furthermore, teachers must demonstrate this knowledge and understanding and also incorporate
appropriate 21st Century* in the planning and preparation of their lessons.

Element I.3: Teachers demonstrate knowledge of and are responsive to diverse learning needs, strengths, interests, and experiences of all
students.
NYSED Indicators: Vary and modify instruction to meet the diverse learning needs of each student. Create, deliver, and adapt instruction to
address each student’s strengths, interests, and experiences.

A.

Indicators
Plans for student
strengths, interests,
experiences to meet
diverse learning needs
of each student.

Ineffective
Teacher planning does
not vary or modify
instruction to meet
diverse learning needs
of students using
student strengths,
interests or experiences.

Developing
Teacher planning varies
or modifies instruction
to meet diverse learning
needs of some students
using student strengths,
interests, experiences.

Effective
Teacher planning
varies or modifies
instruction to meet
diverse learning
needs of most
students using
student strengths,
interests,
experiences.

Highly Effective
Teacher planning varies or
modifies instruction to meet
diverse learning needs of each
student using student strengths,
interests or experiences. Teacher
plans for students to suggest
ways in which instruction or
lessons might be modified to
advance their own learning and
teacher acknowledges the
suggestions.

Standard II: Knowledge of Content and Instructional Planning
Teachers know the content they are responsible for teaching and plan instruction that ensures growth and achievement for all students. A
teacher translates instructional outcomes into learning experiences for students through the design of instruction. Even in classrooms where students
assume considerable responsibility for their learning, teachers must design instruction that is coherent and balanced between careful planning and
flexibility in execution. Teachers design instruction that reflects the needs of 21st Century learners and include opportunities to collaborate, innovate,
create and solve problems using high-level cognitive processes and communication tools and media.
Element II.1: Teachers demonstrate knowledge of the content they teach, including relationships among central concepts, tools of inquiry,
structures and current developments within their discipline(s).
NYSED Indicators: Incorporate key concepts during instruction through the use of multiple representations and explanations. Engage students to use key
disciplinary language with comprehension through instruction. Demonstrate the effective use of current developments in pedagogy and content. Design
learning experiences that foster student understanding of key disciplinary themes. Demonstrate knowledge of the learning standards and their application
throughout their instruction and practice.

A.

Indicators
Understands key
discipline concepts,
themes, learning
standards and key
disciplinary language.

Ineffective
Teacher does not
understand or use in
planning the key
discipline concepts,
themes or learning
standards and does not
plan for students to use
and comprehend key
disciplinary language.

Developing
Teacher has a rudimentary
understanding and use in
planning of the key
discipline concepts and/or
themes and occasionally
plans instruction that
allows students to use and
comprehend key
disciplinary language.

Effective
Teacher understands and
plans key discipline
concepts and themes in
the discipline and can
relate them to one another.
Teacher plans instruction
that allows students to be
cognitively engaged in
their use and
comprehension of key
disciplinary language.

Highly Effective
Teacher understands and
purposefully plans key
discipline concepts and themes
in the discipline and how they
relate within and outside of the
discipline. Teacher plans
instruction that allows students
to be cognitively engaged in
the use and comprehension of
key disciplinary language in
order to enrich learning
experiences in the discipline.

Element II.2: Teachers understand how to connect concepts across disciplines and engage learners in critical and innovative thinking and
collaborative problem-solving related to real world contexts.
NYSED Indicators: Facilitate students’ ability to develop diverse social and cultural perspectives. Incorporate perspectives from varied disciplines and
use and model interdisciplinary skills in their instruction. Provide opportunities for students to engage in individual and collaborative critical thinking
and problem solving. Teachers model and encourage effective use of interpersonal communication skills to build student capacity for collaboration.
Create opportunities for students to apply disciplinary and cross-disciplinary knowledge to personal experiences and real world problems.
Indicators
B.

Incorporates
individual and
collaborative
critical
thinking and
problem
solving.

Ineffective

Developing

Teacher does not plan
opportunities for students
to engage in individual and
collaborative critical
thinking and problem
solving.

Teacher plans
occasional opportunities
for students to engage in
individual and
collaborative critical
thinking and problem
solving.

Effective
Teacher plans frequent
opportunities for students
to engage in individual
and collaborative critical
thinking and problem
solving that align with
21st Century Skills*. The
teacher models effective
interpersonal skills.

Highly Effective
Teacher plans on-going
opportunities for students to
engage in individual and
collaborative critical thinking
and problem solving that align
with 21st Century Skills*. The
teacher models and
encourages effective use of
interpersonal skills to build
student capacity for
collaboration.

Standard III: Instructional Practice
Teachers implement instruction that engages and challenges all students to meet or exceed the learning standards.
Effective instruction is the critical interactive work that teachers undertake when they bring complex content to life for students. Teachers design
instruction to integrate content areas and weave together knowledge of students, content, assessment, and reflection in the instructional process. Teachers
use available technologies to scaffold student learning. There is an emphasis on teacher facilitation and fostering student ownership, problem solving,
inquiry, real-life connections and relevance. Teachers prepare students for the future by fostering creativity, critical thinking, communication, and
collaboration.

Element III.1: Teachers use research-based practices and evidence of student learning to provide developmentally appropriate and
standards-driven instruction that motivates and engages students in learning.
NYSED Indicators: Align instruction to standards. Implement instruction proven to be effective in prior research. Students are actively and
cognitively engaged through teacher facilitation of student-to-student and student-to-teacher interactions.

Indicators
B.

Engages students.

Ineffective

Developing

Teacher’s
instructional practices
engage students at a
low level of cognitive
challenge. Students
have little interaction
with the teacher or
with peers.

Teacher’s instructional
practices engage students
at an insufficient level of
cognitive challenge.
Students have occasional
opportunities to interact
with the teacher and/or
with peers.

Effective
Teacher’s instructional
practices engage students
at an appropriately high
level of cognitive
challenge. Students have
regular and ongoing
opportunities to interact
with the teacher and with
peers.

Highly Effective
Teacher’s instructional
practices engage students at
an appropriately high level of
cognitive challenge. Students
have regular and ongoing
opportunities to interact with
the teacher and with peers.
Students initiate interactions
to deepen cognitive
engagement.

Element III.2: Teachers communicate clearly and accurately with students to maximize their understanding and learning.
NYSED Indicators: Students understand directions and procedures. Teachers use a variety of questioning techniques to advance student learning and
reflection. Students’ comments and questions are acknowledged and utilized to advance learning. Students understand lesson content through teachers’ use
of oral, written and graphic methods. Adjust communication in response to student needs.

B.

Indicators
Uses questioning
techniques to
engage students.

Ineffective
Teacher’s questions are
largely closed in nature.
Questions do not invite a
thoughtful response or
further discussion.
Techniques result in few
students having an
opportunity to respond.

Developing
Teacher’s questions are a
combination of open and closed
questions. Some questions
invite a thoughtful response
and/or further discussion.
Techniques result in some
students having an opportunity
to respond.

Effective
Most of teacher’s
questions are open in
nature and engage
students in deeper
thinking and further
discussion. Techniques
require most students
to respond.

Highly Effective
Teacher’s questions are
open in nature and
challenge students to think
and demonstrate reasoning.
Techniques require all
students to respond.
Students formulate
questions to advance their
understanding.

Element III.3: Teachers set high expectations and create challenging learning experiences for students.
NYSED Indicators: Articulate high expectations for all students. Students have a clear understanding of measures of success. Teachers challenge and
support all students by incorporating various instructional strategies, experiences and resources.

B.

Indicators
Implements
challenging learning
experiences.

Ineffective
Teacher is unable to
articulate student
expectations and does not
challenge or support all
students through
instructional strategies,
learning experiences
and/or resources.

Developing
Teacher articulates low
expectations for some
students and attempts to
challenge and support all
students through
instructional strategies,
learning experiences and/or
resources, but efforts are
ineffective or limited.

Effective
Teacher articulates high
expectations for most
students and persists in
seeking approaches to
challenge and support all
students, drawing on a
broad repertoire of
strategies, learning
experiences, and
resources.

Highly Effective
Teacher articulates high
expectations for all
students and persists in
seeking approaches to
challenge and support all
students, drawing on a
broad repertoire of
strategies, experiences,
and resources.

Element III.4: Teachers explore and use a variety of instructional approaches, resources, and technologies to meet diverse learning needs, engage
students and promote achievement.
NYSED Indicators: Use an understanding of students’ diverse backgrounds to individualize interactions and differentiate instruction. Incorporate
instructional approaches and technologies to provide students with opportunities to demonstrate mastery of learning outcomes. Incorporate into
instruction motivating and meaningful opportunities in learning experiences.

A.

Indicators
Differentiates
instruction.

Ineffective
Teacher uses strategies that
do not motivate and/or
cognitively engage students
and are not appropriate to
students’ instructional
levels. Few students
achieve the instructional
outcomes.

Developing
Teacher uses only some
differentiated strategies
that motivate and
cognitively engage
students at their
instructional levels,
allowing some students
to achieve the
instructional outcomes.

Effective
Teacher uses
differentiated strategies
that motivate and
cognitively engage
groups of students at
their instructional
levels, allowing
students to achieve the
instructional outcomes.

Highly Effective
Teacher uses differentiated
strategies that motivate and
cognitively engage each
student at their
instructional level,
allowing all students to
achieve the instructional
outcomes. Teacher
supports students’
suggestions of strategies
that will help them
demonstrate their own
learning.

Element III.5: Teachers engage students in the development of multi-disciplinary skills, such as communication, collaboration, critical thinking,
and use of technology.
NYSED Indicators: Students synthesize and express ideas both in written and oral formats. Students work effectively with others, including those from
diverse groups and with opposing points of view. Students make decisions, solve problems, and take actions as appropriate.

A.

Indicators
Provides synthesis,
critical thinking,
problem-solving and
opportunities for
collaboration.

Ineffective
Teacher provides few
opportunities in written or oral
format for students to
synthesize, think critically,
problem solve or engage
students in multi-disciplinary
and other 21st Century
Skills*.

Developing
Teacher provides
occasional opportunities
in written or oral format
for students to
synthesize, think
critically, problem solve
or engage students in
multi-disciplinary and
other 21st Century
Skills*.

Effective
Teacher provides
frequent opportunities
in written and oral
format for students to
synthesize, think
critically, problem
solve or engage
students in multidisciplinary and other
21st Century Skills*.

Highly Effective
Teacher provides regular
opportunities in written
and oral format for
students to synthesize,
think critically, problem
solve or engage students
in multi-disciplinary and
other 21st Century Skills*.
Students initiate
collaborative, problemsolving opportunities and
ensure that all voices and
ideas are heard.

Element III.6: Teachers monitor and assess student progress, seek and provide feedback, and adapt instruction to student needs.
NYSED Indicators: Utilize various types of formative assessment during instruction to monitor and check for student understanding and assess progress.
Seek and provide feedback during and after instruction. Adjust the pace of instruction, focus of instruction, and method of delivery based on student
progress.

B.

Indicators
Provides feedback
during and after
instruction.

Ineffective
Teacher’s feedback to
students is limited,
infrequent and/or
irrelevant.

Developing
Teacher’s feedback to
students is inconsistent
in timeliness, frequency
and/or relevance.
Feedback inconsistently
advances student
learning.

Effective
Teacher’s feedback to
students is timely,
frequent, and relevant.
Feedback frequently
advances student learning.

Highly Effective
Teacher’s feedback to students
is timely, frequent, and
relevant. Feedback consistently
advances student learning.
Students use the feedback to
advance their own learning.

Standard IV: Learning Environment
Teachers work with all students to create a dynamic learning environment that supports achievement and growth.
The classroom environment is a critical aspect of a teacher’s skill in promoting learning. Students can’t concentrate on academic content if they don’t
feel comfortable in the classroom. If the atmosphere is negative, if students fear ridicule, if the environment is chaotic, no one – neither students nor
teacher – can focus on learning. Teachers who excel in Standard 4 create an atmosphere of excitement about the importance of learning and the
significance of the content. Skills in Standard 4 are demonstrated through classroom interactions and observations.
Element IV.1: Teachers create a mutually respectful, safe, and supportive learning environment that is inclusive of every student. NYSED
Indicators: Caring and respectful in interactions with students. Embrace student diversity as an asset in the classroom. Recognize and
reinforce positive interactions among students. Create a climate of acceptance and respect. Create an environment where students feel a sense of
responsibility to one another.
Indicators
Ineffective
Developing
Effective
Highly Effective
Teacher-student
Teacher-student interactions
Teacher-student interactions reflect
A. Interactions
Teacher-student
with
interactions are
interactions are generally
demonstrate general caring
genuine respect, caring, and cultural
appropriate but may
and respect. Interactions are
understanding for individual
students.
inappropriate to the age
appropriate to the ages and
students, as well as groups of
or culture of the students. reflect occasional
cultures of the students.
students. Teacher creates a
The classroom climate is inconsistencies,
favoritism, or disregard
Teacher creates a supportive
supportive learning environment
not conducive to feeling
accepted or free to take
for students’ cultures.
environment where students
where all students feel accepted and
learning risks.
Only some students feel
feel accepted and free to take
free to take learning risks.
accepted and free to take
learning risks.
learning risks.
Element IV.2: Teachers create an intellectually challenging and stimulating learning environment.
NYSED Indicators: Encourage students to set high standards and expectations for their own performance. Motivate students to initiate their own learning and
strive to achieve challenging learning goals. Promote students’ curiosity and enthusiasm for learning. Students are actively engaged in learning. Students
openly express their ideas. Students show pride in their work and accomplishments.

B.

Indicators
Promotes student
curiosity and
enthusiasm.

Ineffective
Teacher conveys a
negative attitude,
suggesting that learning
is not important or has
been mandated.
Students are not
cognitively engaged or
enthusiastic about
learning.

Developing
Teacher conveys
importance of learning,
but with little conviction.
Some students are
cognitively engaged and
enthusiastic.

Effective
Teacher conveys
enthusiasm for learning
and demonstrates
consistent commitment to
its value. Students are
cognitively engaged and
enthusiastic about
appropriately challenging
learning.

Highly Effective
Teacher and students convey
enthusiasm for learning and
are committed to its value.
Students are cognitively
engaged and strive to meet
challenging leaning goals.

Element IV.3: Teachers manage the learning environment for the effective operation of the classroom.
NYSED Indicators: Establish, communicate, and maintain clear standards and expectations for student behavior. Develop, implement, and adapt routines
and procedures to manage activities and transitions. Facilitate instructional groupings to maximize student participation, cooperation, and learning.
Students exhibit respectful classroom interactions.

A.

Indicators
Establishes routines/
procedures/transitions
and expectations for
student behavior.

Ineffective
The teacher’s routines/
procedures/ transitions
and standards of
conduct, are chaotic,
with much instructional
time being lost. They
are not clear to students
and require repeated
prompting.

Developing
The teacher’s routines/
procedures/ transitions
and standards of conduct
are somewhat efficient,
resulting in some loss of
instructional time. They
are clear to some
students and may require
repeated prompting.

Effective
Teacher’s routines/
procedures/ transitions
and standards of conduct
occur smoothly, with little
loss of instructional time.
They are clear to most
students and require little
prompting. Students
assume some
responsibility under
teacher direction.

Highly Effective
The teacher and students
have established seamless
routines/ procedures/
transitions and standards of
conduct. They are clear to
all students and require no
prompting. Students
assume responsibility in
reinforcing routines and
standards of conduct, and
in ensuring their efficient
operation.

